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Abstract

The purpose of this study is to review effective instructions for developing student reading comprehension ability. A
number of studies and practices are considered and closely examined. Brown (1980) argues that “comprehension
monitoring plays an important role in actively reading texts. As a metacognitive aspect applied to text reading,
comprehension monitoring functions when readers infer the meanings of unknown words, infer causal relationships within
sentences and paragraphs, and understand important points in a text through summarization. When comprehension
monitoring functions, readers are able to integrate new ideas from the text with their existing knowledge and to identify
important portions of a text. Comprehension monitoring relates to the processes by which a reader judges whether or not
they actually comprehend the contents of a text.

Specifically, the present study investigates the procedures and effects of “Reciprocal Teaching”, developed by
Palincsar and Brown (1984) in order to enhance student monitoring skills during reading. The monitoring skills that
reciprocal teaching seek to foster are “summarization”, “questioning , "clarification”, and “prediction”. Reciprocal
teaching consists primarily of two components; 1) modeling and 2) group discussion. An instructor gives a lecture as a
model in front of the students, with the students observing the instructor’s actions. After the instructor’s lecture, one
student adopts the role of lecture leader and gives a lecture substituting for the instructor. The students discuss together
their respective understandings of the story used as class material and predict how it will continue. The leader student
summarizes the passages and facilitates the student group discussions, while the other students provide support for the
leader’s summarization and clarifications. In reciprocal teaching, all the students take turns in adopting the leader role.
Palincsar and Brown (1984) argue that the reciprocal teaching method is effective in fostering monitoring skills in
students.

This study also focuses on two practices employed in particular reading and writing classes as part of a special
program for international students within a higher education curriculum; namely, a “peer reading” class and an “academic
writing instruction supporting the thinking process  class. Both methods involve instructor checks for student-produced
transcripts and peer group discussions. The practice of “peer reading” seeks to develop problem-solving skills that are
applied to the reading and writing of general texts. In contrast, the “academic writing instruction supporting the thinking
process aims to develop skills relating to appropriately selecting themes and integrating information in academic reading
and writing. While the practices differ in line with the overall objectives of the class settings, they are similar in that they
both involve instructor checking of transcripts and group discussions. The instructor of both classes has reported that
students become able to apply sufficient problem-solving skills and to appropriately select themes and integrate
information in academic reading and writing. The results from these practices suggest that the procedural framework of
reciprocal teaching is effective in developing comprehension monitoring ability in readers.

The results of this study indicate that 1) group discussion and reciprocal questioning are effective in fostering
comprehension monitoring in readers, and 2) the framework of reciprocal teaching is useful as a practice for reading and
writing classes within higher education curriculums.

Finally, two issues for further refinement of the reciprocal teaching procedure are discussed. The first is the need for
more studies into the monitoring processes of readers, especially ones that focus on qualitative aspects of the reading
process. The second issue is to develop a detailed procedural framework for reciprocal teaching.



